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FOR SEVEN YEARS STEPHENS COLLEGE HAS BEEN(EN- .
gaged in a library program planned to increasethé value

of the library to the College and to its studenfs," College-
wide work on this objective has resulte gt the develop-
ment of plans and procedures which have attracted the
interest of many schools and cg}légés. Visitors have
come to the campus to obsery€™library developments;
staff members have frequently Been invited to repott on
certain aspects of their Work, and the staff has received
numerous letters of induity about the program.

In order to pt cfe_\before interested bibrarians and
other educators(the philosophy, practices and implica-
tions of the Stéphens College library program, the pres- -
ent voh{mﬁé(hés been written. . B

The\i:l}a:hges that have occurred at Stephens College .

' as résillis of the library program cannot be credited to
L sy one person, nor even to the library staff. The writer
_ wishes to acknowledge the united efforts of the entire
college staff—particularly teachers and librarians who .
together comprise the instructional staff—in increasing
- the value of the library. If the names of those who have
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Preface

participated in the developments here on these pages
were listed they would number more than two hundred
and fifty. The writer wishes, however, to acknowledge
special indebtedness to members of the library staff,
whose initiative, industry and loyalty have contributed
to improvements during the past seven years; to W. P.

Shofstall, Dean of Administration, who has been a 3é-)

vere, a constructive, and a friendly critic; to W.CW.
Charters, Director of the Bureau of Educational B\‘:&earch
at Ohio State University and Director of ReSearch at

Stephens College, for bath his guidance 3ad ‘assistance;’

and to James M. Wood, President, fgiyhis vision, his
stimulating counsel, his cooperatia@, and his support.

Throughout the planning ahd\development of the
library program at Stephens, Cotlege William Warner
Bishop, Librarian at the ~Umversnty of Michigan, has
been the counselor, gu;gle and teacher of the writer.

The Cacnegie Cgtporation of New York has made
possible the lih{a@ developments here described, by
grants necgssaly for initiating several experimental

aspects qf,:fthe program. The writer is grateful to
Frederigk*P. Keppel, President of the Carnegie Corpo- .

ratio\ri\)f New York, for his interest and counsel in li-

b{s‘ry developments at Stephens College.

For criticizing this manuscript, the writer wishes to

(5" thenk Charles H, Brown, Librarian at Yowa State Col-

lege; Guy R. Lyle, Librarian at the North Carolina Col-
lege for Wormen; and Roy Ivan Johason, Director of
the Skills and Techniques Division at Stephens College.
He appreciates both the editorial and secretatial work
done by Mrs. Robert H. Haigh. B.L.J.
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Introduction
O\
RANDALL AND GOODRICH IN THEIR USEFUL (BOOK,
Principles of college library administratignistite:. “It
is chiefly to the college president that thgcollege librar-
ian must look for advice and for aSS\ta}lte in carrying
out the work of the library: . ... 58far as the librarian
is concerned, the ideal organghon of the college hier-
archy seems to be this: theJibrarian repotts directly to
the president, who, in tum, reports to the board.” I
- assume it is because Dean Johnson believes in this policy -
that he has asked me'td write a few paragraphs of intro-
duction for his ‘{@nﬂ{ Dean Johason is teo well known
- in college aqd university library circles to need any
personal ; mtroductlon I suspect, therefore, that the in-
wtat;on"he has extended to me is designed to give an
out’sl\de college executive an opportunity to commit him-~
se1f to the principles and type of library program de-
\veloped at Stephens College, and thus to set a good
C example for other collége administrators. :
The appropriation from the Carnegie Corporatmn
for the organization and development of -the library.
- program at Stephens College represents a good invest-- '

xv



Introduction

ment, not only for the college immediately concerned,
but as a demonstration of what may be done in other

colleges with comparatively small additions to their

present funds. The principles on which Dean Johnson
has based his program are quite as valid for four-year
colleges as for junior colleges. The attempt to co-
ordinate and to unify the efforts of teachers with the ,
services made available by trained librarians is based\
on a sound principle of education which is recogmzed
and understood mote clearly now than a few. decades
ago. A college library is no longer a mere collection of
books to be prized and guarded as relics\gf earlier gen-

_erations, nor even an enterprise within{a.‘college of im-
portance only to those who happep. ’bo fevelop a special

interest in its opportumtles Théprocesses which con-
stitute the library in a modess, college are inextricably
involved in the processes. ‘bf both teaching and learn-
ing. Any college teactier or administrator who does
not see the importanceof this fact falls short of under-
standing one of :th'e most important advances in modern

" education. e\

The Stephéns College program also encourages its
students to”read for the pleasure of -reading and sur-
rouneté\them at every turn with worth-while books.
Sliﬁh an environment cannot fail to influence “‘the mar-

..j.gmal regions of a student’s mind” and to result, with-
» out much conscious effort on the part of the student,

in improved standards of judgment and taste.
In suggesting above that improvements may be made
without important additions to funds, I do not mean to

| .imply that the present financjal resources of colleges are

- Xvi




Introduction

adequate. There is scarcely 2 college in the country that
has sufficient funds to carry out the program it has in
hand. If college libraties ate underdeveloped, the same
statement -may be made regarding most other depart-
ments in the vast majority of colleges. The chief ob-
stacles to progress which college librarians face are not
lack of understanding or of sympathy on the part of col-
lege administrators but lack of financial resources and -: \:\
the embarrassment and frustration so commonly experi-)
enced by administrators in their efforts to find adequate
support. The problem cannot be solved exceptids a
larger share of our national income is madeyailable

through public and private agencies. . )
D N
L ONALKL CowLING
Northfield, Minnesoia A\
Masch 27, 1939 . o\ I
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PRESIDENT JAMES MADISON . WOOD OF STEPHENS\COL- -

leget tells of attending an educational confe}ence in
California, at one session of which was d1scussed “The
place of the library in schools and- colig:ges

“At this particalar meeting,” say$ “\President Wood,

“'the discussion seemed partlcularly futile. Vague gen-

eralities and pointless routine wete the order of the day.
E lnally, when it became apparent that nothing of signifi-
cance was coming out of the discussions, I left the meet-

ing. ‘At the door I sfet'a dean from the University of -
California, and we) paused outside of the conference -

~room to comhent on the truly pathetic meeting which

we had ]usg 12ft. In a moment onc of the confetence’

speakcrs\&Ilbrarfan approached and we turned the fire

of oxl\emarks upon her.. She listened for a few- minutes L
tott complaints.” She then inquired our identity and,
upnn leatning it, launched into a speech Wthh might_ :

“well have been delivered at the c_onference
! agree with you,” she began Th[S conference i is

‘Stephens College, Columbia, Missour, is a junior college fo_r women
with an enrolment of 1,530 for the 1938-39 school year.



Vitalizing a College Library

most pathetic. Bad as it is, however, it does not even .
approach the pitiful conditions which exist in the li- -
braries of the schools and colleges here represented. And
the fault is yours, you educators, you deans, you college
presidents. You place super-annuated teachers in charge
of your libraries; or pethaps in hiting a librarian you use ¢
the same criteria for selection that you would in em->
ploying a bookkeeper or a stenographer, Then, J" by
chance you do find a capable librarian, you tie his bands:
you expect him to operate a library without- funds you'
assign him no responsibility; you place ity in such a
position that he can be nothing mdre\6r less than a
routine clerical worker, Then yougdme to conferences
such as this and wonder why the library is failing to
make a vital contribution to yéur college.’

""With this, the librariatiiwhose conference talk I had -
criticized, turned on he;.heel and strode off.”

Some month fater President Wood visited in the
home of the late Edward Bok and asked him this ques-
tion: "W‘hx would you do to teach several hundred
gisls to en}oy the best in att, in music, in literature?”

To this query the noted editor replied: “I should like
tg'tell you the story of a friend of mine whose daughter -

\sked him to buy her a plcture—a. popular and rather
* sentimental print—to hang in her room. The father
bought the print and had it hung as his daughter
directed.

“A fortnight later, however, the father went to an
art store and bought a painting of real artistic merit.

This he brought home and gave to his daughter with the

2
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request that she hang it beside the print which he had
bought her eatlier. It was with some reluctance that the
girl agreed to her father’s proposal for she did not like
the painting.

“After only a few weeks the daughter came to her
father carrying the first print. She handed it to him with
this comment: ‘Father, I don’t want this any more. It

Seems $o cheap compared with the other plcture you RS \

bought for me.” N

"“That,"” conciuded Mr. Bok, "1s how T should hke j:o
see you lead your gtrls to enjoy literature and tbe atts.”

Because of the nature of the educat{mal progra.m
which-he had been developmg durin % his 15 years at
Stephens College, the California in¢ident and the visit
with Edward Bok made definite i m‘lpressmns upon Presi-
dent Wood. :

Dr. W. W. Charters hgd r:ecently completed for the
college an mvestlgatlon,of the activities of women on the
basis ‘of which an enfirely new curriculum was being
constructed-—a quifficulum specifically designed to pre-
pare girls to meet the problems of life.2 The entire col-
lege staff wi® focusing its attention upon methods of de-
ﬁning theweeds of girls and of preparing them to meet -

tieeds, Traditional practices were abandoned and
nev's?\courses planned in terms of life problems were de-

. ~véloped At ali points in the program attention was cen-

,' The seven areas of -activity which Dr. Charters found were en-

gaged in by all women and which, therefore, comprise the center
of the new curriculum are: communications (both oral and written ),
appteciation of the beautiful, social adjustment, physical health,
mental health, consumers' problems; and .philosophy of living. -

3
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tered upon the individual student. Required courses
were eliminated, and individualized courses of study
were fashioned in terms of the needs of each student.
With a background of experience and of interest which .
was motivating the sweeping educational changes tak-
ing place at Stephens College, President Wood gavg '\
much thought to the implications of the California cén- D
ference and of Edward Bok’s story. « M L

Finally he came to a decision: We shall.émploy a
librarian and place upon him such responsibifities that
it will be impossible for him to be & mers elerical worker,

We shall tell him that we want to place our library at
the very center of our educational‘pl}ogram, that we want
no institutionalized library planybut that we want our
library administered in termé. of meeting the needs of
individual students, Welshall tell him Edward Bok's -
story and suggest tlzatfs’mdents be given opportunity to
live with the best ‘Q literature and the arts.

Daring the sueceeding months the objectives of the
proposed library program wete formulated as follows:
first, 1:0}{1‘5.1(& the libraty contribute as effectively as pos-
sible to.the instructional program of the college; second,
Q:fgach students how to use books effectively; and, third,

(talead students to love books and to read for pleasure.

If such objectives were to be achieved, it would in-
volve changing many traditional patterns of library serv-
ice, it would require the expansion of library facilities,
and it would necessitate the use of varied experimental
plans and procedures. Such plans, patticularly during
their experimental stages, would be costly. Accordingly,
President Wood discussed his plans and objectives with

4
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Dr. Frederick P. Keppel of the Carnegie Corporatmn of _

New York. Dr. Keppel was interested and, since these

proposals would involve experimenfs the results of -

~which might have significance for other colleges, the -

Carnegie Corporation agreed to help in financing the

plan.
The next probiem was that of personnel Since the

hbrary program was basically to be concerned with teach..

Y\
¢\

N\

ing and learning, with adapting the libraty to instrues™
tional needs, and with improving student work, and' }
achievement, it was early decided that the, J‘ibiarlan -
would have a dual position; he would be both tibrarian * N
~and dean of instruction. As librarian h@\mtﬂd know
 the library, its resources and its Poss;b;hhes - As dean -

of instruction he would know the itistriictional program.
He would thus be in a unique pc»smon both to adapt the

\*

library to instruction and to. %2id teachers and students * '

more -effectively to use th& 'hbrary The man for the

position must not havg-preconceived convictions of how

the library should, pevadministered; Rather, he should - _
approach the problem with an epen mind and be eager .~
to adapt the hbrary to the 1nd1v1dual needs of students -

and teachersy

Becaus’; the man ﬁna!ly selected for the new posmon. :

of h{l\anan and dean of instruction had been trained

i Whe field of teaching and not in library science, he

Spent the first year of his appointment 4t the University
of Michigan, where he studied basic courseés in library - -

science and worked on’ plans for the Stephens College :

library program.

Precedmg his penod of study at the Umverslty of =

g
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Michigan, the new librarian spent a month at Stephens -
College, where he became acquainted with the college, - -,
its philosophy and its program, its teachers and its stu- -
dents. He found a junior college for women with an
enrolment (in 1931-32) of Goo and a faculty of more 3
than Go. He found an educational program specifically
fashioned to meet the needs of women and discovered)
that the faculty was pioneering in building and refiping
new courses,?® the necessity for which had beefi "defined
by extensive study of the activities, problemsidnd needs
of women., He found a library which Contained more
than 9,000 books and 75 current periodicals, all ade- ¢
quately housed and well-organizéd“in a single central
library having seats for more thaprone fourth of the stu-
dent body. ~N

During his year of stady the new librarian not only
took courses in libraryeience but he also visited various
colieges to obsgr{é their practices; he consulted with

*Among cours!ss\’.b}ing developed or planned at that time were
the followings
" Communitations, 2 coutse planned to teach studeats cffectively
to 2ngake in the varied types of communications (for example,
cotversation and group discussion, letter writing and the prep-
/“dration of reports) in which research studies indicate that
A\ women ordinarily participate.
"\ ¥ Humanities, a survey course designed to lead students to appreci- . -
AN ate art, literature and music.
~\./ Social problems, u course planned to make the students conscious
} of the major problems of our social organization and thus pre-
pare them to face the responsibilities of citizenship in
democracy. :
Consumers’ problems, a course designed to aid students in getting ‘
the most for their money, :
Marriage and the family, a cousse designed to prepare students for
marriage through a study of normal and successful family life.

6
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leading educators and librarians regarding the objectivés '

~ of the new program and metheds of attaining them; and

he made frequent visits to Stephens College for the pur-

. pose of consulting teachers and students regarding the
. new library program.

At the close of the year tentative but detailed pla.ns
had been made for attaining each of the objectives of the
new program, Prepared with the counsel of Dr, W, W"

- Bishop and his colleaguesat the University of M1ch1gm:i

with the advice of librarians and other educators~ 1all ‘

sections of the country, and with the coogggahon of

faculty members and students at Stephens\Gollege, these

plans have served as an 1nd15pensably us\s.fnl but flexible

guide during the past six years. L ©

‘The philosophy of Stephens Eollege demands that
the entire attention of the administration and the fac-
ulty be centered upon deﬁmng and meeting the riceds
of the individual studeqt:y 1n such a college it is quite

“natural that plans should evolve for a library program

conceived in terms ©f aiding each student to expand her
interests and tom&et her individual problems. The chap-
ters which follow tell the story of such a program as it
has develeped at Stephens College during the yea.rs from
1932 to\I 938,

+ S



. The Library and Instruction
I O
O
ONE OF THE FIRST CONCERNS OF THE ADMINISTRATION
i in ptojecting the new library program at:Sfgphens Col-
- lege was to make the Hibrary contribute,as effectively as
- posszble to the instructional programqf\ie college. This
“'objective can not be attained by alibrarian, by a librasy
' _'."staﬁmnor indeed, can it even| he approached by a librar-
. +fan who is also dean of mst:uctlon 1f substantial prog-
ress wete to be made on, this objective, the staff catly
T realized that major responsﬂnhty must be placed upon
.. . teachers. Accordinply, in the fall of 1932 and repeatedly
-+ thereafter, this\h\branan extended the following invi-
SR tatzon to the faculty:
o “Wandlk a good deal about the 1mportance and the
L '_methc}ds of 1nd1v1dua1121ng instruction. Just as the prin-
" iples of individualized instruction are accepted at
Q \ephens ‘College, so also are the principles of indi-
- vidualized- fibrary admmlstratxon We on the library
) - - staff- accépt no single pattecn of library administration,
- for we w1sh to adapt the library and its organization en-
tlrely to your needs and to those of your students. Ac-

. cordmgly, we are askmg you to do the following: first,




The Library and Instruction
examine the objectives of cach course which you teach;
 second, survey the methods which you use in attempt-
ing to attain those ends; third, determine in the light of-
your aims and of your methods what the libraty can do to
help you better attain your objectives; and, foutth, re-
pott to us what we can do to-aid. We shall do our best &
to adapt the libzary to your needs, whatever they may be.”(%),
The response of teachers to this invitation was front
the first encouraging, for instructors representing all
fields of instruction came for conferences. Frofihis dis-
cussions with teachers the new librarian leam\i

First, that-most instructors wanted additionabbooks or maga- -
zines added to the library in their Ealﬂéular fields

Second, that all too many instructorihdid not know what the
library had in their fields of jnfgrest

Third, that giving teachers the \opportunity of working with -
their students in the presence of appropriate books would
increase the CDntrlbllthl’l of the library to many courses

Since modes&ﬁnds were available for the purchase of |
bocks and Penochcals librarians and teachers initiated
cooperativ@ilivestigations to determine what new library
materialsvere most needed. In making these studies the
staffeonistantly referred to course outlines? and studied, -
o the light of course content, subject bibliographies and

o\general lists such as Shaw’s List of books for college
\'\ “ libraries. On the basis of these investigations teachers
*Instructors at Stephens College annually prepare outlines of their.
courses under the following headings: 1, Objectives; II, Content;
I, Methods; and IV, Recommendations for improvement, These

course outlines have heen bound ‘and placed in the library for
permanent reference each year for the past 12 years. ’

9
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and librarians prepated lists of most-needed materials,
" which have been purchased as funds became available.
- Since courses change and new materials constantly ap-
”pe'a.r instnictors and libratians have year by year con-
© tinued such investigations.
Studies of libraty requirements for their respectwe
* fields do much to acquaint instructors with the resources ),
- of the library which ate most significant to them. The ™
problem of introducing teachers to library matqm.ls is,
~ however, one to which continuing attentiop has been
 given. The cataloging librarian monthly sénds to fac-
" ulty members mitmeographed lists of all'books added to
the library. That instructors appe iate and use such
“lists is indicated by the complamt& ey made to the li-
brary staff when experlmentaﬂy the lists were omitted
for several months. Librariins send teachers special no-
 tices concermng the arrigal® of books which they have re-
.. quested or in which. they may be particulatly interested,
“-also notices of laénodical articles which may interest
them. - .
| © Lists of books on special topics or units of work
| are frequently prepared for or by instructors. In some
casespas for the psychology department, the staff has
' c?&e  list of all books in the libraty in a given field.
\ \The psychology department has kept its list up to date
\ " and-has made good use of it; hence, it was well worth
). the work. In general, howevet, the preparation of such
complete lists of available books has not been found a
* ‘practical method of acquamtmg instructors with library
| resousces. .
Havmg teaChers come to the librasy is one method of

10
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acquainting them with its resources, Bach fall for two

weeks preceding the opening of school the faculty holds - R

a seties of conferences in preparation for the work of .
the year. Fot the past five years these conferences have
been held in the general library and books purchased
during the summer have been exhibited. Holding fac-
ulty conferences in the general library is, of coutse, par- (%,
ticulatly advantageous in acquainting new teachers w1th\ k
the organization and resources of the library.
During a recent summer the librazy staff made a:study

. to determine what books were not circulated d‘(}rmg the
preceding school year. The following fall\at the time.
of faculty conferences, these non-borrowed books were
shelved on separate stacks and called 't the attention of

instructors,- a considerable numbenof whom examined - -

the books. The librarian went: Bhe step further in pub-
licity regarding these boqks‘ "He listed the books and
then had teachers in yarious fields go with him to the.
special stacks and indicate their opinions as to why each
individual title hadinot been used. The chief value of |
this study did gigt, of course, lie in its findings relative to
faculty oplmon regarding why books were not used but
in acquamhng teachers with books which had been used
but \lQ:tIe .
ﬁélpxng teachers learn to know the llbrary is, in the
\ﬁnal analysis, latgely a matter. of leading them to see
\ “the value of such knowledge for their work. In his fre-.
quent conferences with instructors, the librarian directs
attention to various plans and to the advantages of ‘effec- -
tively using the libraty in teaching. Such conferences,
continued efforts to acquaint teachers with library mate-

I



" Vitalizing a College Library

rials and the subsequent establishment of division li-
braries :adjacent to offices and classrooms have resulted
" in teachers” knowing beites the resources of the library
© in their respective fields.

" “Possibly the most encouraging development from
. conferences with teachers regarding methods of increas-
“ing the value of the library to their instruction has been ,
 the repeated request of instructors for an opportur}igr"~.\
.- to wotk with their students in the presence of approptf-
. ate books. This desire on the part of teachers.fwasithe
. beginning of a movement which is resultidg“actuafly
in the metging of the teaching staff and thelbraty staft

- into 'a single instructional staff. Ceptaialy instructors

<. who work with students together w1}h ‘books (whether
- in théir own classrooms or in one obthe college libraries)
are actually librarians, for whatds a librarian but one who
interprets books to men an@women!

L CLASSROOM LIBRARIES

. Early in his cqn\f&ences with instructors, the librarian

lf_:a,'r‘qed that ghﬁmber of teachers were interested in ex-
© . penimenting with classroom libraries. Accordiagly, dur-

o ing th?;I_Q?)'?‘&S school year, 219 books were placed in

) _thﬁ.Qé}S}OUmS of five different teachers. By 193738,
. h@eﬁrer,. classroom tibsaries had expanded more than
" :.;welvc'fold: the library staff sent 2,813 books? to 14 dif-
N _ft?_rf:ﬂt classrooms used by 30 different teachers. In ad-
: dlthFl.fO _the use which instructors and students make of
E :_I;opks 5'?” ‘the classroom, from time to time classroom

- ““These figures include onl

_ v books which i
o fog one monch of longes ich were placed in classtooms

e
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library books circulate for use in student rooms. During
the 1937-38 school year, for example, students borrowed . -
from classroom libraries a total of 4,522 books, an aver-
age of four books for every student in school.

The use of the classroom library in the modern lan-
guage department is typical of that in other fields. Since
instructors in foreign languages at Stephens College
emphasize reading ability as an objective, theit students ¢ \ N\
do a considerable amount of reading. In the fall of 1033,
two French instructors told the librarian that, they
would like to have in their classcoom a group of? books
for student reading. The librarian readily ag%ed and
sent to one of the French classrooms 77 books selected
by the instructors. These books, placed’sn open shelves

' in the classroom, were available fox sﬁdent use ot bor- -
rowing at any time a class was not using the room. To
botrow a book a student anPiy temoves the book card
from the book of her choicgsigns her name and places
the card in a box provided for that purpose. Instructors,
or siudent assistantsiselected by them, keep the book
catds and replace them in the books as they are returned.?

The value of, the classtoom libraty as an aid to teach-
ing Trench\soon became apparent. In 1933-34 the.
French GLassroorn library quadrupled in size and the
suceiefﬁng year it doubled. By 1935-36 classroom li- .
bra'}es were being used not only by instructors in French -

. ~' Yin o:der that the administration of classroom Jibraries may not be

\ burdensome for instructors, no recerds of the circulation of books
from classrooms are compiled during the year. At the close of school,

* each June, circulation reports from classroom [ibraries are compiled
by the libraty staff on the basis of the SIgnatures on book cards in
classroom library books,

13
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g but also by those in Spanish and German, Because it was*
. at times difficult (when classes taught by teachers othcr
- than their own were using the classroom) for students -
" to get the books they wanted, all of the books uvsed in .

< modetn language classrooms were, in 1936-37, placed in

- aroom immediately adjacent to the language classrooms. :

- “In 1939-38 the modern language library included morg
" than 1,400 books and several foreign magazines ,gri‘d\"
: newspapers : «

.+ Before using classroom libraries, language ifisfrinctors

R ordinarily made reading assignments by gwmg their stu-

-+ dents lists of acceptable books which wece)in the college

- library, 2 block away. Quite frequently’ individual stu-
.. dents got books which were suited- deither to their ability

not to their interests, With the’ advent of classroom L

-,:"branes however, has comeiad “real change. Students

_-usually select books for. readmg before or after their-

" class periods, ‘when th&lt instructor is at hand to advise

- ‘them, - The mstructor (as well as girls among them-

:-selves) can disedss the contents of various books in order -

.~ that thE_lngll}}dual student may select for reading titles

_'which interest her,

. The aevelopment of the French classroom library into

o bgo\k collection which serves teachers using several dif-
fent classtooms has been - paralleled in the dramatics

dePaffment ‘where a collection of several hundred books

. has been placed in an attractively furnished room adja-

_ cent to the ofﬁces classzooms and laboratories of the.
'*drarnancs staff. :

.- Several Engllsh mstructors use an interesting modifi-
catmn of the classroom hbraxy Before makmg reading
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assignments these instructors nohfy the library. A col-
lection of as many as two or three hundred books- of the

' type desired (selected by the instructor with the aid of a
librarian) is then sent to the classroom, These books re-. -
main in the classroom for one or two days, and 2 part of .
each class period is devoted to the selection of books for |,
reading by students. Teachers report that this plan not .

2N

only results in more intelligent selection of books for. & ™
students but that having books avaifable when a351g;1~‘_'
ments are made encourages students who ordmanlypos{’ -
pone their work to begin on it immediately. Befo:e theit -
classes meet, instructors using this plan usually set aside
books for certain types of students (those.het much in-
terested in reading and those with Pérﬂcular readmg
interests, for example).
Teachers in several fields use at sornewhat slmliar plan
" when making assignments “}n’books_ which they wish . :
placed on the reserve shelfia bne of the college libraries. -
The instructor brings tl\e books to the classroom and dis-
cusses them with the-students, who are given a chance to
examine them ab the Lime their assignments are made.
Although gphysician’s conference room is not ordi- - E
nasily cons\dered a classroom, the college physicians are .
_ carq%lwt an experiment with books as an aid to in-. -
strugtion. Often patients leave a doctor’s office wish-
1:3g they might study the causes, symptoms and care of -
“\tHeir particular ailments. The student health sérvice at -
V. Stephens College encourages such study, for the health :
staff regards instruction as one of its ‘most -important
- functions. Accordingly, during the 1937-38 school yeat
the staff selected a group of 35 authoritative, yet inter- - -

s



Vitalizing a College Library
estingly written books on the health problems which

most often concern college girls. These books one of

the college physicians placed on the shelves in his con-
sultation room.

Jane, who has developed blotches on her face and
neck, becomes self-conscious and fancies that her class-
mates shun her, She goes to the college infirmary and\
explains her problem, which the physician diagnoses, 83
acne. He explains the causes of acne, offers hefy treat-
ment and makes suggestions regarding diet., ‘Fhied, just
as she is about to leave his consultation oot} the doctor
takes a book (Pusey, The care of the skimand bair) from
the shelf by his desk and hands it %0 Jane suggesting,
“Here’s a book that may interegf you. Chapter IX has
the best discussion on acne Qqa:tvl know. Take it along

- and read it if you care to.'ON"

The book is in her hiad and Jane is concerned with
the problem. She therefore takes the book and reads, not
only Chapter IXbut also several other sections. Ina few

“days she reh:q;é\to the infirmary and has her doctor ex-

plin two g three points which the book has not made
clear tg fer,

. . 'This plan of having books in the infirmary has been

* wused only briefly, but so effective has it proved that the

}:'}xea.ith staff proposes to extend the plan through the

AN
X0}

W

 purchase of additional appropriate health books.

The use of classroom libracjes has, of course, created

. @ number of problems. With the complete freedom as-
* ; sociated with such libraries some loss of hooks is in-

. :. :  ;_ evitable. At the close of the 1937-38 school year 6r
. __I.books_ Were missing {rom classroom libraries. Experi-
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‘ence indicates that more than 20 of these books w1ll
reappear during the coming school year. A loss of 40

books is not, it would seem, too high a price to pay for

the values of having more than 2,800 books in class-

roots for the convenient use of some 30 teachers and
their students. : :

" Although the loss of books from classroom Iibraties
has not been alarming, teachers and librarians are works®
ing on a plan further to reduce such loss. Study of the

problem indicates that most losses occur when students '

return books while the instructor is not in th&boom A

student will lay the book down without replacmg the

~ book card in its pocket. Soon another girl'may enter the

N

classroom, see the book, decide to take\t and do so with-- .

~ out leaving a record. ‘To meet thi§ particular problem a

box with 2 slot through whicitbdoks may be retutned

has been placed in the mod'em language library. This .

plan has proved so eﬂecﬁve that it is being extended to
other classroom Ilbtﬂ{fes '
~ A second probfesh is that associated with the ncces-

saty duplication o of books. Not a1l books placed in class-

room llbra.nes feed to be duphcated The college does,

howevet;,\purchase additional copies of classroom library

OQ“Whenever necessaty. No bock is sent to a class-

~ rogMmlibrary without duplicating it unless study indicates
that the use of that book is almost certainiy confined to -
Jthe classroom for which it has been requested.

A third problem is that of plapning classroom li-

braries in such a way that their operation will not bea ~
burden to instructors. Accordingly, their administration -

17
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has been made as simple as possible. Instructors wishing . -
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" such libraries list the books they want. If any books
* can not be supplied, the librarian informs the instructor

- and consults him regarding the advisability of ordering

. duplicate copies. To each classroom having a library
" is sent a box in which students may place the cards of
“books they borrow. No recotds or reports ‘are trequired

" of teachers; they ate simply asked to see that book cards()y

are replaced in books as they are returned and to gefin

. touch with any student who fails to return a book within

a reasonable period of time. In general, tea €5 using

~ classroom libraries have little difficulty if caring for
* them,. Several instructors do, howeveryfind it quite

_contvenient to have student asmstants\ca}e for the files of

‘book catds. N\
- Evaluating classroom Itbra.rles must be done largely

- in terms of opmlon——facultg opinion and student opin-

| ":.'mn That faculty mem‘bers believe classroom libraries

 are useful is indicated\by their constantly increasing use

of them. As onel {theans of evaluation, 179 students in

classes usmg\d«assroom libraries were asked anony-
'_mously 1o, md:cate their opinions of these libraries as

,\

SN \ )
\ . TABIE1
\ ‘ST‘UDENT OpmNion REGARDING CLASSROOM LIBRARIES
N :: _: ' Opmwﬂ Number
: (179}1*
More helpful than usual general library plan. . . ..... 160
. 'Equally as helpful as usual general library plan. .. ... 14
- Less helpful than asual general library plan. . ...... 3
CNO aRSWer L e 2

Tl’le number in pe_:.rentheses mdlcates the number of students filling cut

[ _ _-ths mqu:ry form,
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compated with the usual central library plan. Students-

agreed almost unanimously (see Table 1) that the class-

room library is more helpful thao the single centrahzad _ |

library.

ing with their instructors in the presence of books:

Books are easy to find . C

These same students listed the advantages of class- =
room libraries. Those most often mentioned relate to
convenience of location and to the opportunity of work- -

¢

Can obtain help from instructor : N

Books used in course are at hand
Can have access to books during class
Student suggestions for improving classr{mm {ibraries

7 '\ .
2\

are largely confined to placing mote bogkdin classtooms,
though several suggest that a time ln‘mt be placed upon'
books borrowed from classroom, libraries. _
Libtaries in classrooms at Steghens College are 11m1ted L
to no single pattern, for the particular type of library -~ -
'prowded for an instrugter is determined by his individ-

val needs and thosgiof his students. Books may be in
a classtoom for #sihgle class period or for an entire

school year; a{classroom libfary may be used by the "

students of*ohly one teacher or (as in the case of the
modern fanguage and dramatics libraties) by those of
sevegalinistructors; a classroom library may be in a class-

ragth of the usual type or it may be in a Physmau s con-

{ SuItatlon room,

;,l

As classroom libraries have evolved during the past

five yeats at Stephens College they have become an im- -
portant means of making it possible for teachers and

students together to work w1th books,

19
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DIVISION LIBRARIES

The social studies faculty in 1933 wished to experi-
ment with a division library adjacent to their respective
offices and classrooms, Accordingly, in the fall of that
year the administration set aside a classroom for this pur-
pose.t Preparatory to its opening, division faculty mem-
bers visited the stacks of the general library and indicatedy,
 the titles of books which they wished in the new library.

Following this, the library staff studied the use-&f each
book requested to determine which titles nédded’to be
* . duplicated in order that they might be availible in both
. the general and the social studies Iibx@’jt‘.‘s.‘i During its

first year the social studies libragglincluded approxi-
. mately 1,200 books and 16 pegiodi{:als. It had a‘seating
- capacity of 25 and was in chasge of a libratizn who had
2 master’s degree in soq@logy and who also had had
several years of experieh¢e in social service work.
. At the time of jits establishment the location of the
social studies lilirary adjacent to the classtooms and of-
fices of the EQv.i\sion was assumed to be its major value.
This locafon increases manyfold the opportunities which
Instrdetars have for wotking with students in the pres-

T?ﬁ?ﬁtlm’ P, W and Martin, Dorothy. “The {ibrarian as 2 cooperat-
\._ng nstructor.”  Peabody Journal of Education 12:242-45. March,

©a ross

] .
. t;:is a2 result of thls‘ s_tucly 40 books were duplicated at a cost of less
. than $100. In addition, daplicate copies of 2 number of titles were

- already available,

“Pmn;g the 1935-36 school year two instructors each devoted part
time to _th_e'soaal studies library, Because of the problem of divided
tesponsibility t_his plan did not work out well and, beginning in
193738, the‘ library }}as been under the direction of a librarizn
._trs_.mEd both in the social studies and in library science,
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ence of books. During hours of study in their division _

library students frequently encounter problems and items

of interest which they take across the hall to discuss with -

their professots, From time to time during class hours

instructors send to the division library for books which

will throw light upon a problem that has arisen during

class discussion. Likewise, during class periods teachers | \*

division library to consult books regarding points Whl'ch

~ have just been raised. At times entire classes spefid the

A

often ask students to leave the classroom and go to the \A -

major patt of a period working with their ms{mctor in’

the division library.

The location of the libraty near claseroms and offices
also encourages instructors to becomq ‘dcquainted with
library materials in their respective fields. Teachers

often spend free periods in thedivision libraty reading,

examining books or workmg \with their students.
Although the advantagss of location which were as-

sumed previous to ePening the social studies libraty

have more thap beeh confirmed ducing the past five
years, a second\(m"d equally important group of values
has been thoSc derived {from the services of the division
libarianNAS has been explained,? the dual position of
llbrartgn\ and dean of instruction was established to aid
th&ntegrat:on of the library with the instructional pro-

gtam. The librarian must know what is in the library;
~[Othe dean of instruction must be familiar with classroom

teaching, Having one man hold both of these positions
makes it possible for him to offer teachers a type of as-
sistance which might otherwise be quite difficult. In a

“See p.s.
21
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college with mote than a thousand students and a teach- ~
' ing staff of more than one hundred, it is impossible for
one person intimately to be acquainted with the instruc-
tion offered by every teacher. For this reason it became
quite clear early in the development of the Stephens
College library program that library-instructional sela-
tions of the type comprehended in the abjectives of the
program would be facilitated by giving additional mem*- s,
bers of the library staff responsibilities which would Tead
to a better acquaintance with teaching in the yafiots in-
structional divisions.8 _
The training and interests of the social Studies librar-
 ian, together with her location adjacentté the offices and
classtooms of the division, soon ‘lefi her to become ac-
quainted with division instruction! During the second
- semester of the 1933-34 schoc;il year she so arranged her
~ schedule that every week-ghe visited at least one section
.. of each course offer“edffri the division. The following
© year and each succeeding year the librarian taught one
“section of th gocial problems course, the survey course
taught by evely téacher in the division. The librarian
- dlso attfn;ld& and participatés in regular division faculty
' meeﬁings, - Her contacts with classcoom instruction
f\hl‘ﬁ{ug visiting classes, through teaching, and through

'~

é

R §’1_11_.1930 Stephens College discarded departments in favor of di-
-+ visions. Courses in the college were grouped in the following four
\ leISI?ns:' social studies, humanities, natural science, and skills and
) tech“'qfles. Because life and experience outside of the classroom
o, are l_aeheveid to have significant value for students the college bas,
-oalsa establishied an extra-class division, the director of which js €0
- ordinate in'ravk with directors of the other four divisions. Begin-

S mngan 1938, a sixth division, consumer education, has been added
. oto the corricalum, |
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conferences with teachers stimulate her .cc')nstaﬁfly to

direct the attention of instructors to significant materials -

of tecent publication.

Equally as importaat as her cooperat:on with teachers :

is the social studies librarian’s work with students, - Be-
cause she knows instruction as a teacher and as an ob-

server of teaching, she is aware of the problems students

are facing. With her knowledge of library resources

she is, therefore, uniquely prepared to stimulate zmd'

guide the student patrons of her library, A

In order to avoid confusion, the administratiog Crf the _. '
social studies library is as much as possible llkl??that of

the general library. Rules for the borrowitig*of books

the general library. :
The staff has found several problems associated with

- the development of a division: ‘hbtary One of these is

the danger that separating | frofn the central collection
those titles most used i in. social studies courses will cause

students in such coutsés (1} to limit their work to those
selected titles, (29 €o)fail to become aware of how to use -

a larger libraryhand (3) to develop a narrow and re-
stricted concept” of the social studies. This problem

has been/seeognized from the beginning and has been :
works d"bn constantly by both. teachers and libratians.”

The'a‘wismn librarian spends hours in the general libraty

y Workmg on bibliographies and studying the resources of
the general collection in terms of the problems faced by

students and teachers in her division. Both librarian and

instructors make it clear to students working on prob-
-lems or projects that they have not completed their task

23
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untif they have exhausted the resources of both the di-
 vision and the central Jibraries. Since bound copies of all
' magazines are shelved in the general library, the division
 staff stresses the importance of going there for the use of
_ the Readers’ Guide and of bound magazines. That the
_ awareness of teachers and librarians to the necessity of
making students conscious of the resources of all lia
braries has achieved results can be indicated only by-the™
work of students. Subjective as these judgments fiiay
be, social studies instructors indicate that students know
and use the central as well as the divisiondibraty.
~ Another problem in establishing 2 division library re-
) lates to the catalogin g of books, All,ea‘té.lo ging of books
| for division libraries is done in the%éneral library, and
.. a complete set of cards (authéc) title and subject) is
Placed in the Union Catalog-lotated in that library. The
- social studies library has; Both an anthor catalog and 2
- partial subject catalog'made by the division librarian in
- accordance with theviieeds of her colleagues and their
students, O
_ A third Prg}Blem has been that of providing adequate
- space for’th€ number of students wishing to use the so-
- cial studfes library. During the 1935-36 school year
S gf-“‘hbrary was moved to a room with a seating capacity
(O more than 30. Even in the larger room the space
AN available, at many times, proves inadequate for the num-
._'ber_ of students wishing to use the library. Fortunately
- the hours at which the library is most used are those
: .th-‘ji one or more of the adjacent classrooms are free.
o Ac‘?ord'mgl}"» when the libraty is overcrowded, students
- .use neighbor

ing classtooms for their reading,
] 24
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Evaluation of the social studies libraty may be made -

both on the basis of use and on that of student opinion.

Since the opening of the division library there has
been a sharp increase in the use of social studies books.
In 1931-32, the year preceding the opening of the li-
brary program, Gor sociology books (that is, the 300's

in the Dewey Decimal Classification) were borrowed .,
7 \ \

from the college library. In 1937-38 {(with a studen(

body only twice as large) 4,935 sociology books were’

circulated from the college libraries.® In other. ords,
whereas in 1931-32 the average Stephens Coﬂége stu-

dent borrowed one sociology book, in 193%:38"the aver- -

age student borrowed four books in this)field.

Since student opinion is an 1mporta)at source of infor-

mation regarding the values, the strefigths and the weak-

nesses of plans being developc’&solely for their benefit, -

TAﬁus 2
STUDENT OPINION REGARDING DIvisioN LiBRamIEs
o p‘qu\z o Number
{470)*

More helpful thm usual general library plan ........ 427
Equally ashélpfal as usual general library plan. .. ... 31
Less help{u‘l than usual general library plan........ 8
No apswef ................ouenn. P e 4

*Tl!\ umber in parentheses indicates the mumber of stodents ﬁ]!mg out -

ﬂlié inguiry form,

\"It is realized, of course, that the 300’s in the Dewey Decimal
Classification comprise only a part of the social studies books, It

is likewise realized that not 2]l books in this group are social studies
books. Since, however, the 300s are representative of typical in-
creases in the use of social studies books, and since comparable cir-

culation data were available for this group previous io the opening

of the library program, these comparisons have been used.

25
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470 students were invited to report on an anonymous .

inquity form their judgment of division libraries. It will
be observed (see Table 2} that more than go per cent of
the students state that the division library is more help-
ful than the usual central library plan, and less than two
per cent indicate that the division library is less helpful.

Among the advantages of the division libracy te o

3 N

- ported by students are: \
Conveniently located A
Books easy to find O 3
Librarian particulatly helpful N

Certainly it is significant that students\mention the

- helpfulness of the librarian. This’snggests that the

~values of visiting classes and partici}ziting in teaching

- actually carcy over into the librgfy: work of the division

librarian, ' Q
The extensive use madje:éf the social studies library
* and student and faculty Spinion regarding its value unite
in indicating that ghis\ibrary is making a real contribu-
. tion to the ins{%&ﬁonai program of the division. The
. location of the library makes it possible for teachers and
- students,t6gether to work with books; and the activities
of theJibfacian have definitely made her an important

_rfgg‘ibér of the instructional staff.
A\ During the spring of 1934, after studying the objec-

tives and methods of their coutses and after observing

“the use_of the social studies library, the faculty of the

. natural science division requested the establishment of 2

- library adjacent to the offices, classrooms and laboratories

- of their division. ‘This library opened in the fall of 1934
o q’ndgr conditions similar to those of the social studies

N
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libtary. The development of thé science library will.not-'_ '

be recounted here, for in all essentials it parallels that

of the social studies library.1¢ It is, however, significant -

to point out the increased circulation of science books
since the inception of our library program (see Table 3):

It will be noted that the combmed cmrculat:on of psy-

TABLE 3 . s

CircULATION OF SCIENCE BoOks BEFORE AND AFTER TI-{E’\.\
ESTABLISHMENT OF THE SCGIENCE LIBRARY

4 !

N

Types of 1937-38 1931-32 1,,:\ Per Cent
: A ee] of
Books Science 93!’9’_’ A pibravies \ it Trerease
Libsary|Libraries|Libraries \\_ b
Psychology 1081 | 1088 | 2169 \|6 1823 {526,978
Science 471 219 Gool K\ Y174 516 {296.55T -

Applied Sctence] 531 | 1070 1610,

Total 2083 :438_6.;:::21469 828 | 3641 {439.754 - -

chology, natural sdience and applied science books
(ro00’s, 500’s aad 65c’s in the Dewey Decimal Classifi-
cation) incregsed from a total of 828 (an average of 1.3

308 |r302 [423.376 .

books pes,sihdent) in 1931-32 to 2 total of 4,469 (an )

‘averaggpf-almost 4 books per student) in 1937-38.
dth the social studies and the science division li-

brahcs are used extensively; student and faculty opinion
~¥avor them; and in ‘general, all signs indicate that. the
division library is playing an important role in making

the library more eﬂectively mntrlbute to the mstruchonal SR

program.

“Froelich, Helen, “Fuaction of a Science d1v1510n llbrary Janior
' Coillege Journal 7:149-52. April, 1937..
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_ Durmg the 1937-38 schoal year Stephens CoIlege
established a consumer education division. The program .

 of the division includes the offering of courses in con-
sumers’ problems, consultation services, reseatch and
pubhcatlon To facilitate work in consumer education
the staff has established a special library adjacent to the X
offices and conference tooms of the division. This lic*y*
- braty, the administration of which is similar to thatﬂf g
other division libraries, is yet too new for evaluatwn

THE GENERAL LIBRARY AND INSTRUC.TION

~ The general library has a seating ca{aaty of 175 20d

~ includes x5,000 books, 2,000 volumes of bound mage-

. zines, and 1oo cusrent periodical$i

One might expect that with the advent of classroom -

“and division libraries (not~ 40’ mentjon dormitory and

personal libraries) the uges sof the general library woulcl

- -decline sharply. Such “however, has not been the case.

~ During the five,%ears preceding the opening of the

. Stephens CoJ{:g‘e library program each student bor-

'_ rowed frogthe central library (then the only library ot
_the camdsY an annual average of 9.27 books per year.
Durmg»fhe 1937-38 school year, despite the addition of -
Qshef libraries, the average student botrowed 25.34 -

_books from the general library.

'.’- ~‘The increased use of the general library has, of course,
pmmanly been due to changes instructors have made in
thexr teachmg When instructors in the humanities di- |

.vision examined their courses to determine how they
L -could better use the librasy in attaining their objectives, -
they carefu]ly conmdered the possibility of having 2 di-